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Our Vision 

Ben Jonson Primary School is a welcoming, caring, stimulating, happy and inclusive school 

which nurtures and inspires. Ben Jonson Primary School's core purpose is to ensure all 

children, groups and individuals, make good progress. In particular, our aim is to ensure that 

those we deem disadvantaged are able to make progress alongside their peers and any gap 

in attainment is diminished. All individuals have the right to feel safe, the right to learn and 

the right to respect and fair treatment. In this way we hope that children become brave, 

kind and curious. 

Our Extended Vision and Rights 

Our vision is to develop an inclusive school, which promotes and achieves excellence, and 

continues to nurture the values, confidence and skills of pupils, staff and the community, in 

order to meet the emerging opportunities of the 21st century. 

Our vision and values support Articles 2, 12, 15, 19, 24, 27, 28, 29 and 31 of the United 

Nations Convention on the Rights of the Child (UNCRC). These articles underpin our ethos 

and are reflected in 'The Ben Jonson Way' our shared expectations of being Brave, Kind and 

Curious. 

Our Rights 

▪ Article 19: We have the right to be safe. 

▪ Article 28: We have the right to quality education. 

▪ Article 12: We have the right to give our opinion and listen to others. 

▪ Article 15/31: We have the right to join in and be part of a team. 

▪ Article 29: We have the right to develop our personalities, talents and abilities. 

The Ben Jonson Way 

We are: 

Brave - we proudly celebrate pro-social behaviour and 

consistently challenge unexpected behaviour. 

Kind - we look after each other, physically, socially and 

emotionally and treat each other with respect. 

Curious - we are interested in our learning and help others to 

learn at all times. 

These values connect directly to children's rights and the 

school's restorative approach. When pupils act bravely, kindly 

and with curiosity, they are actively upholding their right and the rights of others to safety, 

education and respect. 
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School Charter (Rights-Linked Edition) 

The School Charter forms the basis of positive behaviour for learning. 

Each class takes these elements and develops a Class Charter, linking them to a series of 

expected behaviours and to the United Nations Convention on the Rights of the Child 

(UNCRC). 

Classes are expected to display these charters and explore with children what each element 

of the charter looks like in positive terms, so that behaviour for learning is supported 

through clarity, empathy and respect for everyone's rights 

 

Positive Behaviour Table 
 

Positive Behaviour We are 
[Value] 
because... 

We don't / do 
not... 

Linked Right 

Brave 

We are honest We are Brave 
because... 

...cover up the 
truth 

Article 12 - We have the right to 
share our views and to be heard 
honestly. 

We tell the truth 
even when it's 
difficult 

We are Brave 
because... 

.... hide our 
mistakes 

Article 19 - We have the right to 
be safe and to keep others safe 
through honesty. 

Kind 

We are gentle We are Kind 
because... 

...hurt others Article 19 - Everyone has the 
right to be protected from harm. 

We are kind and 
helpful 

We are Kind 
because... 

…hurt other 
people's 

.... Article 15 - Everyone has the 
right to join in, play and make 
friends. 

We look after 
property 

We are Kind 
because... 

...waste or 
damage things 

Article 24 - We have the right to 
a clean, safe environment. 

Curious 

We listen We are 
Curious 
because... 

… interrupt Article 28 - We have the right to 
learn and help others learn. 

We work hard We are 
Curious 
because... 

...waste our own 
time or others' 
time 

Article 29 - We have the right to 
develop our abilities and talents 
to the fullest. 
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Consequences (A Graduated and Rights-Based Approach) 

At Ben Jonson Primary School, we recognise that all behaviour is a form of communication 

and that mistakes are an essential part of learning. Our behaviour approach is founded on 

the belief that every child has the right to be safe, to learn, and to be treated with respect 

principles enshrined in the United Nations Convention on the Rights of the Child (UNCRC). 

Our framework promotes understanding, reflection, and restoration. Consequences are 

applied through a graduated and relational approach that ensures children are supported to 

recognise the impact of their behaviour, repair relationships where necessary, and develop 

their ability to self-regulate through the Zones of Regulation. 

This approach upholds: 

▪ Article 19 - The right to be safe from harm; 

▪ Article 28 - The right to an education; 

▪ Article 12 - The right to be heard and to express views respectfully; 

▪ Article 29 - The right to develop talents, personality, and abilities. 

The purpose of this graduated approach is to provide consistency, proportionality, and 

learning at every stage, balancing accountability with care. Every child is supported to make 

better choices in the future while protecting the right of all pupils to feel safe and to learn. 

Stage 1: Verbal and Non-Verbal Reminders (In Class) 

Staff will first use positive reinforcement, emotional coaching, and calm verbal or non-verbal 

cues to support children to return to pro-social behaviour. Reference to the Zones of 

Regulation helps the child identify how they are feeling and use appropriate strategies to 

self-regulate. 

Linked Rights: Article 28 (Right to Learn), Article 12 (Right to be Heard). 

Example: "I can see you're in the yellow zone; let's take a moment to breathe so we can get 

ready to learn again." 

Stage 2: Structured Verbal Warnings (In class) 

Where behaviour persists, up to three structured verbal warnings will be given. Each 

warning should: 

▪ Identify the specific behaviour and link it to the relevant School Charter value (Brave, 

Kind, Curious; 

▪ Refer to previous positive examples to encourage the child to return to expected 

behaviour. 

▪ The child is sent to the bounce back table to reflect on the behavior. 

This approach ensures the child understands expectations and has clear opportunities to 

adjust before further consequences are applied 

Linked Rights: Article 12 (Right to a Voice) and Article 29 (Right to Develop Talents). 
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Stage 3: Restorative Conversation and Reflection Time (YGL/Partner class) 

If reminders and warnings are not effective, the pupil will spend a short, structured period 

(5-15 minutes) reflecting with adult support, either within class or during a supervised social 

time. 

During this reflection, adults will guide the pupil through:  

 

▪ What happened; 

▪ Who was affected and how; 

▪ What needs to be done to put things right; 

▪ What can be done differently next time? 

This supports empathy, accountability, and repair. 

Linked Rights: Article 19 (Right to Safety) and Article 29 (Right to Develop Character and 

Talents). 

Stage 4: Loss of Privilege or Social Time (SLT) 

Repeated or antisocial behaviour may result in a temporary loss of privilege or social time 

(e.g., part of playtime) This time is used for restorative reflection rather than punishment. 

The emphasis remains on repairing relationships and reinforcing pro-social values. 

'Parents or carers will be informed, and the behaviour recorded on CPOMS.' 

Linked Rights: Article 15 (Right to Join in and Associate with Others), Article 19 (Right to 

Safety). 

Stage 5: Internal Support or Relocation  

If behaviour continues or disrupts learning, a pupil may be relocated to another classroom 

or supervised by a senior leader for a fixed period. The purpose is to provide a calm, 

supportive space to reset and refocus, maintaining everyone's right to learn (Article 28). 

Parents or carers will be informed, and the behaviour recorded on CPOMS.' 

Stage 6: Internal Isolation 

If behaviour remains persistent or escalates, internal isolation may be used. The child will 

work in a quiet, supervised space away from peers to ensure safety and reflection. A 

restorative re-entry must occur before the pupil returns to class. 

Parents or carers will be informed formally via email and an in-person meeting, and the 

behaviour recorded on CPOMS.' 

Linked Rights: Article 19 (Right to Safety) and Article 28 (Right to Education). 
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Stage 7: External Isolation or Suspension 

For serious breaches of school values, physical aggression, or behaviour that causes harm or 

serious disruption, the school may impose an external isolation or fixed-term suspension in 

line with DfE guidance (2023). 

Before any suspension, a full investigation and restorative conference will take place with 

the child, parents/carers, class teacher, and a senior leader. 

'Parents or carers will be informed formally via email and in-person, and the behaviour 

recorded on CPOMS 

Linked Rights: Article 19 (Safety), Article 28 (Education), and Article 12 (Right to Be Heard). 

Restorative Re-Entry 

Following any period of internal or external isolation, a restorative meeting will be held with 

the child, class teacher, and senior leader. This meeting ensures understanding of impact, 

repair of relationships, and clear expectations moving forward — upholding every child's 

right to belong and participate in their learning community. 

Consistent Support and Inclusion Pathway 

Where a pupil's behaviour is persistent, escalating, or indicates an underlying need, the 

school activates its Inclusion Pathway, which may include:  

▪ Involvement of the Inclusion Lead, SENDCo, or Learning Mentor 

▪ Review or creation of an Individual Behaviour or Regulation Plan; 

▪ In-school mentoring (ELSA/SEMH support). 

 

If needed, referrals may be made to external services such as: 

 

▪ CAMHS (Child and Adolescent Mental Health Services) 

▪ MAST (Multi-Agency Support Team) 

▪ Educational Psychology / Support for Learning Services 

▪ Early Help or Social Care Services 

This ensures every child receives the right help at the right time, consistent with Article 24 

(Right to Health and Support) and Article 29 (Right to Develop Fully) 
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Behaviour Categories and Response Framework 

At Ben Jonson Primary School, behaviour is understood as a form of communication. Our 
approach is to respond proportionately, restoratively and in a way that promotes self-
regulation and responsibility. Most behaviours can be effectively managed within the 
classroom through calm, consistent and relational strategies. However, some behaviours 
require immediate senior leader involvement due to their severity or potential harm. 

This appendix provides guidance for staff on the difference between Low-Level (Classroom-
Managed) and Red Line (SLT-Involved) behaviours and outlines appropriate responses for 
each. 

Low-Level Behaviours (Classroom-Managed) 

These are everyday behaviours that interrupt learning or relationships but can usually be 
addressed through in-class strategies and restorative practice. 

Examples include: 

• Talking over others or calling out during learning. 
• Off-task or distracting behaviour. 
• Not following instructions, the first time given. 
• Interrupting peers or adults. 
• Incomplete classwork or homework avoidance. 
• Moving around the classroom without permission. 
• Mild defiance or answering back (first instances). 
• Low-level disruption during transitions (lining up, carpet time). 
• Forgetting equipment or uniform expectations. 
• Inappropriate but non-malicious language (e.g. silliness, joking). 
• Refusal to engage in learning tasks (initial stage). 
• Minor rudeness or unkindness (e.g. rolling eyes, huffing). 

Typical Response: 

• Calm redirection using verbal and non-verbal cues. 
• Use of Zones of Regulation to support identification of feelings. 
• Up to three structured verbal warnings (Stage 2). 
• Restorative conversation or reflection (5–15 minutes). 
• Communication with parents/carers if behaviour becomes repetitive. 
• Escalation to Stage 4 (loss of privilege/social time) if patterns persist. 

Persistent Low-Level or Escalating Behaviour 

Where a pupil repeatedly demonstrates low-level behaviours despite consistent 
interventions, the class teacher should inform the Phase Leader and begin to record the 
frequency and triggers. 
 This may result in: 
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• Targeted support within the class, 
• Loss of social time, 
• Relocation to another class (Stage 5), or 
• Discussion with the Inclusion Lead or SENDCo to review support needs. 

 

 Red Line Behaviours (Immediate Referral to SLT) 

These behaviours are considered serious breaches of the School Charter and school values. They 
cause significant harm to others, compromise safety or seriously disrupt learning. Such incidents 
require immediate SLT involvement and investigation. 

Examples include: 

• Physical aggression or violence (hitting, kicking, fighting, pushing with intent to harm). 
• Verbal aggression directed at pupils or adults (shouting, threatening, swearing). 
• Bullying, including cyberbullying or sustained unkindness. 
• Discriminatory language or behaviour (racist, homophobic, transphobic, misogynistic or 

faith-based abuse). 
• Deliberate damage to property or vandalism. 
• Stealing or attempted theft. 
• Persistent refusal to follow reasonable instructions from staff. 
• Leaving the classroom or school site without permission. 
• Bringing prohibited or dangerous items into school. 
• Malicious allegations against staff or pupils. 
• Persistent repetition of low-level behaviours after interventions. 
• Any behaviour that endangers the emotional or physical safety of others. 

Typical Response: 

• Immediate removal from the classroom or situation. 
• SLT-led investigation and record of incident. 
• Parents/carers informed on the same day. 
• Restorative meeting with those involved to repair harm where possible. 
• Proportionate consequence applied (internal isolation, exclusion from playground, or fixed-

term suspension depending on severity). 
• Behaviour plan reviewed; Inclusion Lead, SENDCo consulted as required. 
• For repeated or serious incidents, referral to external agencies such as: 

1. CAMHS (Child and Adolescent Mental Health Services) 
2. MAST (Multi-Agency Support Team) 
3. Educational Psychology or Support for Learning Service (SLS) 
4. Early Help or Social Care Services 
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Summary Table for Staff Reference 

Behaviour Type Examples Initial Response Possible Consequence 

Low-Level (Classroom-
Managed) 

Calling out, off-task, mild 
defiance, incomplete work, 
minor disruption 

Verbal/non-verbal 
reminders, emotional 
coaching, reflection time 

Reflection (5–15 mins), loss 
of privilege, restorative 
conversation 

Persistent Low-Level Repeated disruption, ignoring 
warnings, ongoing refusal 

Escalation to Phase Leader, 
parental contact 

Loss of social time/ 
relocation to another class 

Red Line (Immediate 
SLT) 

Physical aggression, bullying, 
discriminatory language, 
vandalism, theft, defiance 

Immediate removal, SLT 
investigation, parental 
contact 

Internal isolation, exclusion 
from playground or class, 
fixed-term suspension 

Repeated or Serious Red 
Line 

Ongoing aggression, threats, 
malicious allegations, extreme 
defiance 

SLT/Headteacher decision, 
Inclusion review 

Fixed-term or permanent 
suspension, multi-agency 
referral 

Note: All responses should remain rooted in the school’s relational and restorative ethos. 
Every incident should lead to reflection, restoration and support for both those harmed and 
those responsible, ensuring learning and emotional growth for all involved. 

  

Behaviour Management Tip (Using the Zones of Regulation & the Graduated Approach) 

 Keep Calm & Model Regulation 

1.   Calm before control – Model the Green Zone; your calm helps theirs. 

2.   Wait for ready – Don’t talk over noise; wait silently until calm. 

3.   Low and slow voice – Speak gently and slowly to lower arousal. 

4.   Non-verbal cues – Use clear signals (hand up, countdown, visual Zones). 

 Support Self-Regulation 

5.   Name the Zone – “You look in the Yellow Zone — what might help you get back to Green?” 

6.   Validate, then refocus – Acknowledge feelings before directing. 

7.   Offer co-regulation – “Let’s take a short walk together.” 
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8.   Teach tools – Model deep breathing, counting, positive self-talk. 

 Encourage Positive Behaviour 

9.   Direct, don’t dwell – Say what you want to see. 

10.  Thank you > Please – Use confident, respectful language. 

11.  When…then… – “When we’re calm, then we can go outside.” 

12.  Proximity praise – Notice those doing the right thing nearby. 

13.  Celebrate the Green Zone – Praise calm focus and effort often. 

  De-escalate & Repair 

14.  Give take-up time – Step away and allow regulation time. 

15.  Ignore the secondary – Don’t react to muttering or sighs. 

16.  Give choices – “You can start now or take 2 minutes in calm space.” 

17.  Deferred discussion – Address big issues privately, not publicly. 

18.  Restore, don’t punish – Use reflection to teach and rebuild trust. 
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Behaviour & Feelings Reflection Sheet 

What happened? 
 

How were you feeling at the time? 
 

Which Zone are you in and what can help 
you return to Green Zone?  

How can we make it right? If I had done the right thing, 
how would you have felt? 

What can we do next time this happens? 
 

Our Rights 
 Article 19: We have the right to be safe.  
Article 28: We have the right to quality education.  
Article 12: We have the right to give our opinion and listen to others. 
 Article 15/31: We have the right to join in and be part of a team.  
Article 29: We have the right to develop our personalities, talents and abilities. 
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Behaviour & Feelings Reflection Sheet 

Name: _______________                                                           Date: _______________ 

 

 

 

 

1. What happened? 
 (Write or draw what happened. What made you upset, angry, frustrated, or sad?)  

 

 

 

 

 

 

2. How did I feel? 

Time How I Felt My Zone (circle one) 

Before 

 

 Blue / Green / Yellow / Red 

During 

 

 Blue / Green / Yellow / Red 

After 

 

Blue / Green / Yellow / Red 

 

 

 

 

3. What did I do? (What actions did you take? How did your zone affect what you did?) 

 

 

 

 

 

 

Our Rights 
 Article 19: We have the right to be safe.  
Article 28: We have the right to quality education.  
Article 12: We have the right to give our opinion and listen to others. 
 Article 15/31: We have the right to join in and be part of a team.  
Article 29: We have the right to develop our personalities, talents and abilities. 
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4.How might it have made others feel? 

 

 

 

 

 

 

 

5. What could I do differently next time?  (Think of strategies to help move back to the green zone.) 

Deep breaths                               Counting to 10 
Walking away                              Talking to an adult or friend 
Using positive self-talk                 Other: ________________________ 
 
 
 
 
6. How am I feeling now?(Circle your current zone) 

 
Blue / Green / Yellow / Red 

 

 

7. Who can I ask for help if need it?_____________________________________________ 
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Name: _______________                                                           Date: _______________ 

Behaviour & Feelings Reflection Sheet 

What happened? 

 

How were you feeling?  

How can we make it 
right? 

If I had done the right thing, 
how would you have felt? 

What can we do next time this happens? 
 

Our Rights 
 Article 19: We have the right to be safe.  
Article 28: We have the right to quality education.  
Article 12: We have the right to give our opinion and listen to others. 
 Article 15/31: We have the right to join in and be part of a team.  
Article 29: We have the right to develop our personalities, talents and abilities. 
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